Tuesday 15 September 2009
Democracy Development Programme (DDP)
Khayelitsha Community Meeting
What is Wrong with our Education System?

Guest Speaker: Graeme Bloch, Education Policy Analyst, Developmen
Bank of Southern Africa.
Present:
* Ms Vanja Karth, DDP Programme Manager, Cape Town;
* Mr Monde Ngulwana, DDP Community Representative;
* Ms Yoliswa Dwane, Equal Education Head: Policy, @amications
and Research;
* Ms Bonga Yawa, Youth and Campaign, Equal Education;
* Members of Equal Education, Khayelitsha Educatiorufn,
Treatment Action Campaign (TAC) and Social JusGicalition.

» Learners from Khayelitsha and other members ottmemunity.

Graeme Bloch is an education policy analyst aCibeelopment Bank of
Southern Africa.

He taught in the Education faculty of UWC and weggxt manager for the
Youth Development Programme at the Joint Educatroist.

A graduate of UCT, he specialized in economic Inysto

Before 1994 he was an executive member of the Natisducation Crisis
Committee (NECC) as well as the UDF.

He was detained and arrested several times fonvadvement in the
democratic movement and was banned from 1976 tt.198



He has published several books and articles ona¢idnal matters.

Bloch said was needed was to talk more about edudat South Africa.
The biggest problem was that we had not been gakarough until now.
He invited students to aim high. South Africa’s Bement of Science and
Technology had just sent its own satellite intocgpabove Khazakstan. If
students excelled in science, they too could beespaientists and perhaps
even be the first South African to travel into awgpace.

He invited students to look up at the night skye Tiew of the sky and the
stars from South Africa was different from anywhelge on earth. One
could study space from South Africa and one woualdeha unique
perspective.

We should aim to be the best scientists who caad#d Lip at the stars and
yet we also wanted to ensure that when we didwdfeet were firmly
planted on the ground.

Bloch praised the Equal Education Campaign, ndtiag although
educational problems existed in Khayelitsha, it gasd that students were
mobilizing support elsewhere and not restrictingjitikampaign to one
location.

That was what made the campaign “such a sophstiane”, he said.
Those involved in the campaign were on the one kna&ing with
teachers, students, the Education Department atrcth, but were at the
same time mobilizing the community.

The campaign was sure to find wide support, he said

As much as the demand for libraries was a necessa@rappropriate one,

students also needed to ask what else they coulshabBloch.



Militance meant not just talking big on a platfobut also organizing on the
ground.

What about the issue of bursaries? Health matiesfage pregnancy and
Early Child Development? And so on.

Bloch said that there was now a policy space whiak very different from
the space which prevailed previously.

Between three and five years ago, education waa national priority.
President Zuma was now visiting the country’s s¢fiaencouraging young
people to take advantage of education opportunitiegher Education
Minister Blade Nzimande was doing likewise.

Our politicians were all talking about educatioml @ine Polokwane
Conference had made it clear that education wasNetwnal Priority
Number One.

But, he said, it was not good enough to wait fergbvernment. Rather
students and others who shared their concerns a¢edeep putting
pressure on the Government. Now that Governmentallasg the talk it
was imperative to make sure that they walked th& aswell.

It was necessary to engage in a lot of talkingdetoating so as to avoid
making mistakes.

A typical mistake made in the past had been toepdacmuch emphasis on
the issue of say Model C schools, for example.i$tee of Model C
schools was merely a diversion, he said.

What was needed was to fix schools here in Khayaitwhere most
students attended school, rather than placing tochremphasis on getting a
few students into Model C schools.

It was also necessary to do something about OBEOBIE could also be

seen as just another bone distracting “the doghfneore important tasks.



The “real bone...one with meat...” was what was happem our schools
in the townships.

Bloch then turned to an analysis of why the sclealication system was not
working.

First, the education system was not producing @efit skills. The
deficiency of skills in areas such as Maths an@i8m® was an example of
this lack of skills and was due, in large partatshortage of teachers in
these subjects.

While countries such as China and India were hugjdiniversities at a
furious pace, in South Africa, perhaps only 30 petof students were able
to read or write or do Maths at an appropriatelleve

South Africa was the worst performer in Africa mstregard and even poor
countries such as countries such as Mozambiqué&lamdbia had fared
better.

The simple truth was that South Africa needed ns&iés in order to
become a great country.

Second, when it came to that 30 percent who caadd and write, a
comparison revealed that while in the “ex-whiteligals, approximately
62,5 percent of students could do Maths propemlyownship schools, this
figure was only 0,1 percent.

Grade Six results showed that while 84 percentunfeits in “white”
schools were able to read, the figure in townsbimpsels was only 4 percent.
While one out of every ten white students achieared aggregate, for their
black counterparts, the figure was one out of et®©30 students.

The fact was that while education ought to be apgenp opportunities, it

was in fact reproducing apartheid and inequality.



Such racial inequalities 15 years after the demisgpartheid was in itself a
human rights violation, he said.

He cited four reasons for this state of affairs.

First was the country’s apartheid history. He redanh students that former
apartheid architect H F Verwoerd had asked whykbtédren should be
taught Maths when their role in society made tinisacessary.

Apartheid education had been one designed for wloiteinance and black
subjugation and this pattern was hard to change alltthese years.

We also had a vastly under-resourced educatiormmystere 79 percent of
schools had no libraries and the same percentagghobls had no
laboratories or computers while their white coupdets had all these
resources.

The prevalence of gangs, violence, alcohol abub#, Aids, hunger and
poor nutrition among students at township scholsls eontributed to the
crisis.

Also today'’s students were the first generatiohawe access to a post-
apartheid education and parents who were themsebtesell educated,
were hardly in a position to help students.

A problem common to both “white” and “black” schealas that of
bullying and parents who supported bullies.

Second was the issue of those who were suppoged\me schools with
support.

One had to ask whether principals and indeed meswddehe Education
Department were doing their job to make sure #athers could teach.
Bloch said he could walk into a school and immeshyapredict the school’'s

results merely from its appearance.



A well organized school which was clean and ordedyally showed a
principal was doing his or her job well and theaahwas sure to have good
results.

One had to ask whether the Education Departmenpveasding teachers,
text books and curriculum advisers.

Students ought to be demanding that the departdwens job and not waste
resources such as time and money on red herrings.

He cited the current problem of violence and sclsholotings and the
announcement that metal detectors would be intedlat all of the
province’s schools.

Although this step showed that officials were addieg the problem, it was
obvious that if anyone wanted to get a gun intohesl, it was very easy to
do so; such a person could merely use a hole ifette® or come to school
later with the weapon, he said.

The tendency of thinking in terms of quick fixe®ald be avoided.
Although no-fee schools were a good idea, the pralwas that politicians
then used the existence of such schools to justgywiew that poverty was
not a problem in the community.

But parents still had to pay for their child’s fqoathiforms, for transport to
school and such things.

Rather than use quick fixes, solutions that wenih¢oroot of the problem
should be sought.

Third, was the problem of what actually went ondeghe school
classroom, where students came face to face wethtémachers.

Did teachers know their job? Were students andedawen teachers ready

to learn?



It was common knowledge that many teachers wergvabbtrained and
some did not even bother to come to class.

The most important level at which to tackle theaadion crisis was to
ensure that teachers started to do their job pkop&trPolo wane, the ANC
had made it clear that teachers needed to bess alad on time.

Bloch said that although trade unions were impar@nlooking after the
interests of teachers, they should not be protgt¢gachers who did not do
their job or who abused children.

Those who abused students should not be teacleessjdh

He cited the case of a school in Alexandra Townsligh suspended
teachers for failing to come to class. Afterwarliishe other teachers at the
school went on strike and an important office beser&ADTU, Ronald
Nyathi, had actually warned students not to comadss or face extreme
violence.

In Soweto during a similar strike, the MEC for edtien had put his foot
down and had called a meeting of parents, at wihiehatter had asked
teachers to be back in class.

Striking should be the last thing that teachersukhoesort to, said Bloch.
The unions had an important role to play, not jugighting for the rights of
teachers but also for the right to an education.

There was something wrong with the system at edietlevels, resulting in
what Bloch terms a “toxic mix”.

Most township schools were not functioning propeunty those in the
education system including students needed toresggonsibility for fixing
the problem as the government could not be expéotdd everything by

itself.



But, said Bloch, students should not just see tleéras as victims. What
was done in the Khayelitsha community, in the Was@ape and nationally

were all things that would make a difference.

Yoliswa Dwane, Head of Policy, Communications amséarch at Equal
Education, said she completely agreed with Bloanalysis and his
recommendations.

She asked what young people such as those pressntaing to support
the campaign of their communities that were notatlan-related. Equal
Education had been very busy organizing its owrnctitres and thinking
about education and having political discussionsesits inception last year
and this was necessary because it was importamderstand the nature of
the crisis in education and also for young peoplearn to engage with
politicians and even Parliament.

There had been many suggestions by Governmenharidepartment of
Education and researchers had come up with impgditetings too; what
was lacking however was activism — taking actiaat tliould bring about
real change.

Academic and political discussions were fine amtked necessary but it
was important to remember that power to bring albhange resided in
ordinary people who were affected by the currentcatonal system such as
students.

The TAC was composed of ordinary people who haddstgp and rejected
the health policies of the Mbeki government.

The TAC had set an example of how to stand upnaorét together with
doctors, researchers so as to mobilize the comgnand was an excellent

example of activism at work and what it could aghie



But when it came to education, there was a veffemdiht political space as,
contrary to the health and Aids crisis, the goventrand the ANC were not
denying that problems in the education system edist

Action had already been taken but more was needed.

There was a need to mobilize ordinary people todstgp and take further
action.

Politicians in Pretoria could not know what was feing on the ground in
schools in Khayelitsha and therefore students aneints had to look at
examples of good schools in their communities amdtput to Government
what they were doing that made them better sclsmthat other schools
could follow their example.

The Department’s report on schools that “were warkhad limited use,
because it dealt exclusively with schools that fisticient funds and were
well managed and staffed. But the report offergl [of use to township
schools such as those in Khayelitsha.

Dwane referred to the problem of good principal®whd just begun to
achieve results at one school only to be tranddiyethe department to
another school.

It was not uncommon to find that as few as fivehesis among an entire
staff complement at a school were responsive toé¢eels of students.

Most parents, however concerned and well-inforntemliathe academic
performance of their children, felt intimidated taachers, who pulled rank
and refused to discuss problems with them opengnan equal footing.

As far as Government’s call for teachers to behosl on time, Equal
Education had run a successful campaign at schmelscourage teachers to
set an example. This was an example of what caaildiime by stakeholders

outside Government.



It was a pity that one often found as many as ¥ipje applying for a job
advertisement in which only two posts were avadabl

Even the educated were struggling to find jobs. goxernment had a
responsibility to educate people and to createmiortunities.

Equal Education did not restrict its focus to edwraissues. For example,
with the Social Justice Coalition and the TAC itlHfacused on issues such
as xenophobia in the past.

As Civil Society, we should also be organizing aissues such as access
to health and housing as well as many others.

Such organizations used the media as their exteraled to “shout at” the
department and at Government.

The most important thing about organizing was tepkep the momentum.

People needed to be educated so that they undetsiedssues at stake.

Discussion

A question was asked about the budget allocatoeducation.

Also, asked the questioner, why was it that a aguike Zimbabwe which
was so poor and unstable, was able to have o dfdst education systems
in Africa?

A student mentioned that one would have expectedak of Mr Bloch to
have been translated into Xhosa so that membehe @fudience could
better understand.

The past should be blamed for the unequal distabuwif resources but we
could not continue to dwell on it.

He asked about investment on education becausenied that money was

not always properly spent. The budget was baseth@axpectation that
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learners would leave school by the time they reci¢he age of 18 but that
was not reflected in reality.

Other speakers described OBE as “a major problemanicountry”.

Why blame the lack of resources when a country sigsdNigeria, with fewer

resources had a better education system?

Questions were asked about poorly trained teaamatsvhat to do about
them, OBE, which even educators themselves didimdé¢rstand and the
disproportionately large class volumes in townsupools, especially when
compared to Model C schools. Some classes at tagvashools had as

many as 45 students.

A guestion was asked about how to create alliawtiaspeople who were
reluctant or antagonistic and how to facilitatelwgness and understanding.
What could schools and the community do to addies$ack of resources?

Bloch replied that many teachers and educators m@rancompetent but
just did not care enough.

As for South Africa’s poor education as compared tmuntry such as
Malawi or Zimbabwe, South Africa’s history had dwtiely contributed to
the problems of education — a country such as Mdiad not experienced
the political upheavals and struggles of Southcafri

Our teachers were often not as committed, as argdror as dedicated and
teachers as well as Education Department lackezbatability.

Teachers had every right to complain about classsrand a lack of

resources.
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As for funds, we should perhaps ask whether weeatgktmspend as much as
we did on arms and on fancy cars for politicians.

Most South Africans would be prepared to put moomay into schooling if
they knew where the money was going. Alliancesadel built through
action. For example, students should campaign absués such as libraries
and then see who else would support them in tli@irts.

The problem was that there was not a sufficierigqaicvision of education.
We did not even know what we expected from our ersiies. Most tertiary
students dropped out because of a lack of finances.

Everyone working in education had been too optimebout the OBE
system and its chances of success.

The problem with the system of OBE was that it nesglivast resources.
With all the debate about its implementation, theits had been lost sight
of.

Although there was a need to go back to basiggst certainly not
necessary to re-write the curriculum and re-traachers from scratch.

As for resources, we must demand that the goverhfimehthe money. But
that did not mean that we could not begin by da&dain simple things
ourselves such as repairing broken desks or clgamriitter at schools.

In Khayelitsha there were schools which had prialsipvho had made
learning happen, even in the worst and most chgilhgnof circumstances.
A student made the point that at many school learv@ndalized their own
schools while blaming Government for poor condiion

There was also a need to take more responsikalitgdr own education. In
this context, what were teachers, parents anddeadoing?

A guestion was asked about why many schools si#tuefective books.
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School libraries were essential as students oftetdaot afford to go to

libraries in Cape Town.

Yoliswa Dwane, head of Policy, Communications arddarch at Equal
Education, said the blame for the failure of oweadion system lay not
only with teachers and learners. There were mamgrdactors that
contributed to the poor quality of education.

Teachers had been poorly trained under the Bahtigdfion system and
even in terms of the current system they had redawnsufficient training —
often only five days.

Resources and management at schools were otheibating factors, she
said.

She referred to the right to education, equality tsnhuman dignity.

In order to realize these rights, it was up to mady people to hold the
government accountable and to demand better resgyuraining and

support for teachers.
Bloch concluded by saying that while it was cldeattthere was something

very wrong with our education system, there wasalsly nothing wrong

with the country’s young people and students.
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