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DDP Political Forum: Is there an Education Crisis in South Africa?

Elangeni Hotel

15 February 2007

Welcome by: Dr. Rama Naidu- Executive Director (DDP)
I want to say a special welcome to the students of Okumhlophe High School. We thought that for a change that since we are talking about students, we should have them with us here today and hope that we hear your voices when we speak about things that are going to concern you directly. In deciding on the question of matriculation results I think that the question is actually a far deeper issue than that and is rather about the whole education crisis that we are facing in this country today. Tonight I would like to challenge all of you to go beyond the rhetoric, beyond the politics, beyond the talking. We need to take some concrete action. For the past fourteen years, most especially in December we often talk about the same thing but nothing seems to be shifting and its time we put our heads together and say, ‘What do we really need to do about this crisis that we are facing?’ This is really a serious issue. 

We are looking, in fact at a lost generation. If we fail our youth, they will become the next ‘lost’ generation and in ten years time we will reap the rewards of that, socially economically and emotionally. So the stakes really are extremely high. This means that we have to ask serious questions, we hear people talking about things in the paper and nothing seems to be done about it. Questions about discipline at schools, questions about teacher education and the role of teachers, questions about teachers who are not qualified, people who are simply messing around with our children’s lives at school, and about all the stories that we hear which remain as stories. Nothing gets done about it and this begs the final question, ‘What role do we have as civil society in this regard? Because I really believe that we are equally responsible for our education. If we leave this crisis to the education department and the politicians, then I think we are going to have a serious problem. Whether your child is at a disadvantaged school, whether your child is at a Model C school, this is our next generation and we all have a stake in it. So we can’t simply say that this is not our problem, we have to be a part of the solution and I challenge you tonight at this particular forum to really think about doing something concrete about it. I don’t really know what it is that needs to be done but perhaps in your discussion and your debates and after hearing the input from our speakers we leave here not only feeling inspired that we have started to look at the problem, but thought about something concrete that we could do to address this crisis. It is not going to disappear this year, but we need a clear strategy, a clear message to those who are in power, whoever they might be, that this is a serious issue and that we want to see something concrete. I was horrified when on SAFM a caller asked our minister of education, during an interview with John Perlman, “So why isn’t your child in a public school when you say that the system is fine?” and the response was, “This is a family decision and we decided as a family to exercise our democratic right to send our children to a private school and everyone in South Africa has the right to do the same.” 

Where the hell was she, cloud cuckoo land? Because the reality is that most of our children don’t have access to that and are rather sitting in schools with no amenities, not enough teachers, overcrowded classrooms and this is the reality that we face every day. Until we come down from those ivory towers and see for ourselves, we are never going to be a part of the solution. So tonight at your table discussions lets really see how we can interrogate this question at its deepest possible level, so when we leave here tonight we have some sort of a plan. Whether it is going to the department, whether it is making a press statement, but something concrete so we don’t feel so powerless in the struggle to somehow workout this education crisis. 

I would now like to hand over to Dumisani who will introduce our guest speakers and take us through the program for this evening. Thank you very much.

Mr. Dumisani Nyalunga DDP
Good evening ladies and gentlemen. On behalf of the DDP I would like to welcome each and every one of you this evening. A special welcome goes to our panellists, Mr S. C. Nkosi (KK) from SADTU, Professor Vithal from the UKZN and to Mr. Anthony Pierce from NAPTOSA. Thank you very much for taking time to join us this evening. 

The decreasing pass rate in KZN is a cause for serious concern. It has been recorded that 125000 people sat for exams in 2006. Out of these only 82000 passed their exams and 43000 failed. This means that the pass rate dropped from 70% to 65.6 in 2006. The percentage of people who passed with endorsement also decreased from 17.4% to 15.2%. This is exactly what caused the public outcry. The big questions are:

· Is our education system in crisis?

· What has caused the decline in pass rate?

· Do our schools have enough teaching resources?

· Do we have teachers that are adequately trained and do they display a deep sense of commitment and dedication towards the development and do they fully understand the OBE system?

· What is the role of parents, NGO’s, community development structure and ordinary civic members as we cannot only expect the government and teachers to contribute to the development of students?

· How then, do we correct the situation? 

· Do we have a comprehensive plan to turn the declining pass rate dramatically around.

· By closing down non-functional schools, will this address the decreasing pass rate?

What is it that we have to do now that we have identified the overall problem? This is exactly why we are here this evening. We are not here to criticize or bash the education department or to criticize students but we are here to discuss and debate issues in a constructive and civil manner. We hope that by the end of this session we are going to come up with recommendations and suggestions that will help all of us to turn the tide against the declining pass rate. 

The procedure for this forum is as follows, we have three speakers. Each speaker will make a presentation for about 30 minutes, after which you will have the opportunity to debate and discuss in small groups for about 15 minutes. Questions will then be forwarded to our panellists. 

Mr. Anthony Pierce, NAPTOSA:
Thank you very much. There has been a view that has been regularly expressed and which was again expressed this evening that the education system is in a crisis and if that is the view that we express in this province and this country in 2006 then we certainly will have to go through the Oxford Dictionary and find another term that we would use to describe education prior to 1994. The headlines in the late 1980’s and early 1990’s certainly were justifiable when they spoke as education being in a crisis. I would like to contend that there are a number of challenges and that it is incumbent on the authorities, who are unfortunately not here tonight to respond to these challenges. The declining pass rate in 2006 was a gloomy year for the education department. Now, societies approach to dealing with this rather complex matter is simplistic. Civil society uses one measurement to determine success which is labelled ‘percentage matric pass rate’. If the scale is tipped downward in any given year, then there is an outcry and if it is tipped upward then celebratory glasses are raised. This annual event called the matric results often provokes knee jerk reactions and amongst those are reactions from the educational authorities, with veiled threats of redeployment, closure of schools, closer monitoring of educators and so on. The question that must be asked though is, ‘To what extent is the Grade 12 certificate useful to learners leaving the education system?’ 

The paper that I will deliver this evening intends to examine the Senior Certificate Examination through the lens of the foot soldiers of education- the teachers. What do the teachers say about the Senior Certificate results? Are they voiceless and on the fringes or are they critical role players in the education call room? This question is at the heart of any judgment that intends to promote a sense of professional pride amongst teachers who face the unnecessary wrath of many analysts. The critical issues that I am asked to respond to include the following, ‘Is our education system in crisis?’ The immediate response to the given failure rates is yes, our education system is in a crises. The danger, however, about that comment is that focusing solely on pass rate is not an accurate indicator of the quality of our education system. I am acutely aware that an obsession with pass rate places schools and teachers under extreme pressure. Certainly encouraging to note that Umalusi Quality Assurers have reviewed their policies, processes and procedures to ensure maximum efficiency, high standards and quality in examinations. There is definitely a move away from quantity but old practices die hard and the tendency to return to statistics is seductive since it places the professional practice of the educator under the microscope without considering the educational ecosystem. Portioning blame to the teachers certainly highlights the risks and places appropriate levels of intervention to overcome the risks. What are the risks? Or what causes the decline in pass rate? It is an anocrylystic view that suggests that teachers are lazy, that teachers are ill prepared and without sufficient initiative to be creative and resourceful. Educators, by far, are often critical practitioners and often vary their approach to teaching from year to year. The first risk that teachers point to is the lack of an enabling environment for them to practice their craft effectively. If one had to give consideration to that particular statement, the comment that says, ‘…an enabling environment….’ will certainly spark further discussion this evening. The first debilitating factor is an assumption made by the authorities that teachers are deficient in their knowledge and their skills base. This assumption has certainly led to the multitude of ‘one shop fits all’ workshops and training programs and teachers are now at the point where they are fed up with this overkill approach and hence the reason why they prefer to be found at the shopping malls and other places of entertainment instead of attending these training workshops or sessions. Research in other emerging countries such as Cuba, India and China, has pointed in the direction of collaborative structures for teachers as education excellence thins. This is where innovative ideas are germinated through cross-pollination of views, ideas and methodology. Is this approach idealistic? If one looks at this against the disabling environment, it would certainly appear so. Currently teachers are overburdened with a plethora of tasks and assessments and administrative routines, leaving little space for professional growth which takes place and continues to take place in these developing countries. The challenge for the bureaucracy in this instance is to trim its own fat and channel resources towards the creation of an enabling environment. The second debilitating factor is the lack of ongoing support by the advisory service. The role of these persons is central to the achievement of success. Currently the promotion of teachers to posts of educational specialists is fraught with challenges. This causes further disablement of the environment. Subject advisors are tasked with other tasks, such as head counts, which are outside of their job description rather than focusing on curricular issues and teacher support. The education specialist or the subject advisor is centrally positioned to create collaborative structures where teachers take charge of their own learning. I am asked the question by this forum, ‘Are schools adequately resourced and funded?’ The short answer to this question is no, and then the detail follows. Learner teacher support procurement has left a lot to be desired. Bad management has robbed the beneficiaries of their legitimate dues. Are we expecting any different from a system which has promoted this practice? I am less than optimistic. Centralising the procurement practice has failed to turn the tide. Schools still receive resources in the middle of the year. These are the bare minimum requirements for an enabling environment to be created. The next question posed by the forum has to do with discipline and the response to this is that learner discipline must be considered as another debilitating factor. The types and severity of the misconduct of learners is becomes a serious problem in schools. Educators are overburdened currently and to expect a teacher to act as a councillor or a psychologist and the like, is stretching their expectation. The teacher/pupil ratio of 1:32 is an average which translates to a much higher ratio in complex secondary schools. For example, if an educator teaches five different classes, he/she sees an average of 200 or more learners. If one adds to the equation the effect of the pandemic, the picture becomes increasingly grim. Teachers are expected to be multi-skilled and to earn a pittance from the bureaucracy who want to whip the willing but battle-wary educator. So, how does one move from this state of grimness to an age of hope. Firstly, the educational community needs to collectively decide on a charter for each school within every district. Secondly, the department is bloated as a bureaucracy and we have wave after wave of restructuring. Whose intention, we were told, was to turn the department into a lean mean machine, but this has merely resulted in the repositioning of posts. More resources are need for your education specialist but these individuals need to see education more as a moral enterprise and not as a means towards securing further financial gain. It is also essential that higher echelon positions are given to those with the desired qualifications. High stakes external examinations will never be an indicator of quality in our education system. International research has shown that external accountability systems are often manipulated to suit authority. What is needed is a drive towards more professional accountability which can only be realized if the system stops beating the teachers and encourages them towards greater professional autonomy. Educators are willing and if the opportunity is created, I am sure that they will grasp it. School management teams need to be empowered towards this kind of revolutionary thinking, given the fact that the hierarchical models are rapidly being replaced by flattened, more collaborative models in the private sector. Many projects have been stillborn simply because one cannot expect to throw resources at the problem and expect a turnaround. These projects have been fraught with problems and if such projects were designed from the bottom up, I am convinced that the success rate would be different. Lastly, we need re-conceptualise what we mean by quality and what the key indicators of quality are. The results of the Senior Certificate can never be a reliable indicator but can be useful for politicians to use as a lever to manipulate the system into believing that more is quality. I thank you.

Professor Vithal, Dean of Education, UKZN, Edgewood Campus:
Good evening all and a warm welcome. I am very pleased to be invited to talk this evening to such a diverse audience. 

Tonight I am not going to be offering any solutions, but will try and help us understand the problem by standing back and seeing where we have come from and where we are heading. I do not think that the notion of crisis is helpful. It is true that in the 1980’s that we had a National Education Crisis Committee and, in some ways, one can say that we have remained in crisis or that we have a chronic crisis. This idea of ‘crisis’ in the education system, however, does not help one properly understand the systemic nature of the problem and so with respond with irrational solutions such as the shutting down of schools. In standing back, it is useful not to have amnesia with regard to the short time-frame in which we are trying to change the education system. The big difficulty for the system has been that it has addressed two major challenges simultaneously. Firstly, it has had to redress the enormous deliberate underdevelopment accrued through our colonial history and in particular, through apartheid. It was very deliberate, it was very deep and it was very substantial. The second challenge is to create an education system that can face the rapidly changing and globalizing world. The enormous and rapid changes which are changing technologies, the way the economy works, labour relations, the kinds of jobs and is changing how young people think about the future. We therefore have to produce an education system that also stays space with that. These two challenges, however, are often in tension with each other which produces the effects which they do. By looking at these challenges and at the education system as a whole, you begin to see that its not so simple and that isolating a single problem does not help us understand. We have to do both those things because if we don’t, in the first instance we will increase the gap between those who have and those who not in our own country and if we ignore the second challenge, we will increase the gap between ourselves and the rest of the world. From that point of view we can say that what we have in the last few years is a very unstable system. 

[At this point Professor Vithal engaged in an exercise with the audience looking at tables and the correlation between changes in pass rate and changes in both Ministers of education and policy. She rose the points that during the Asmal era the number of matriculants decreased whilst pass rates increased. She alluded to the point that this era was one where poor performances were publicly ‘named and shamed’ thus resulting in teachers only allowing candidates who were likely of passing to write matric. She then goes on to make reference to the frequent changes in education policy]

By looking at the system in a more holistic way one can see that the system is very unstable. What has made the system so unstable is that we have just made too many changes in too short a period. During every era there have been curricula reforms. We are already into the fourth wave of curricula reforms since 1994. In some countries changes in curricula are only made once every ten years because of the fact that such changes destabilizes the system. The second point is that those changes have been made in an uncoordinated way. This is probably inevitable when looking at the challenges I mentioned earlier, namely redressing the past yet trying to prepare for the future at the same time. The third point is that we have been acting on the system without actually understanding the system well enough. We do not have adequate and detailed information about the system while we act on it. The fourth point is that often, in South Africa, political imperatives override educational ones. Changes are therefore made on a political basis as opposed to an educational one as is evident with the curricula changes which have accompanied changes in ministers. Added to that is that we have not looked at how these changes affect a small part of the system before being implemented to the whole, we just go straight in and implement it to the whole first and are ill prepared for the resulting consequences. Changes are synonymous with a dip in performance as new policies take time to afford results and as the changes begin to take effect, so performance increases. What has been happening, however, is that when we see the dip in performance (such as when OBE was introduced and teachers were just about to get a grip on the system, the curriculum changed) there is a change in policy. We don’t give enough time for the change in policy to be properly implemented and to take effect. This is often because whilst educational changes require 8 to 10 years to take effect, the political terms of office for those in charge of the education system are usually very short and are driven by different imperatives. 

I now want to take up quite a specific issue and look at the macro through the micro example of mathematics. Mathematics is a ‘gateway’ or ‘gate-keeping’ subject which opens up many opportunities if you do, and limits opportunities if you do not do it. 

[Professor Vithal again refers to tables and statistics regarding students who take mathematics. She raises the point that there has been a drop in students who take higher-grade mathematics and that although there has been an increase in the number of students who write standard-grade mathematics, there has been a decrease in pass rate. She also raises the point that only an extremely small percentage of African students pass mathematics. She relates the statistics to the fact that African teachers are ill equipped to teach mathematics due to the fact that during the apartheid era the levels to which teachers were taught did not incorporate much of the modern curriculum such as Calculus etc…]

Mr. S. C. Nkosi (KK), SADTU:
Thank you program director, Ladies and gentlemen, SADTU greets you. When I am greeting you I am going to give you three codes and I won’t speak to them. It is up to you to analyse them for yourselves. When I was reading as a University student, I read from different books the following which I am going to quote for you. One, “…what is the use of teaching a Bantu child mathematics and physical science because he will have no place to practice it in South Africa?” Two, “…the doors of learning and culture should be open to all…” Three, “…liberation is for blacks in general, Africans in particular…” I shall premise my input on the basis of these three quotes without explaining them at all.

I would like to thank DDP for inviting our union to this forum, where we are going to share our ideas that we are not ashamed to raise openly in all forums as a revolutionary trade union of teachers. The issues we are going to raise tonight are highly sensitive and emotional.  I want to indicate that in 2006, 2005, and 2004 we fought for our rights as teachers. We did it in order to ensure that the new era is allowed a space in this province of KZN. We however regret that we came out empty handed. I want to indicate again that we are highly concerned, as a union of teachers, that the MEC of education in this province and the minister of education in the country apportion blame in KZN and Limpopo, around the question of the overall drop in percentage, because we are all academics in our own right. We agree with Pando that if it were not for these two provinces the pass percentage in 2006 would not have dropped by the manner that it has dropped in terms of the national average. SADTU does not believe that our education system is in crisis despite the unacceptable drop in matric pass rate. SADTU is aware that there are many causes for the drop in pass rate. Tonight SADTU is going to raise them without any fear or favour. We agree with the department of education when they say that the matric papers that we write now are totally different in terms of demand to the papers that we wrote ourselves. The question that comes to mind is, if it is true that the papers are demanding more from the learners, what has the department done in order to prepare educators to impart knowledge that is relevant to help learners pass the papers? The answer is that nothing has been done. People cannot therefore, stand on podiums and complain that the papers are difficult if they have done nothing to equip educators to meet the demands of the papers, as we are now in the liberated country and we cannot offer Bantu education. The department of education in this country is still agreeing with Dr. Verwoed that there is nothing that can be done to help our own people to succeed. They do not say it openly but through their actions this is what they are indicating and SADTU is exposing them for this. We also understand that there is no training provided to teachers to meet the new challenges. Instead they give us ‘crash courses’ instead of in service training. We are not ashamed to expose them. It is unfortunate that the department of education is not here so that we could tell them that we attribute the high failure rate to their doorsteps because they are not doing what they are supposed to be doing. That is why I also agree with the General Secretary of SADTU that in 2007, SADTU must marshal its members to stop teaching and demand proper training. This is because if we are continually trained by ‘crash courses’ and the children continue to fail, the community will rise up against us and ask us ‘…what is it that you are doing? We do not see returns on our taxes” One day the community is going to rise up against the teachers and wipe us off this land. This is what we are anticipating. SADTU is highly concerned about the high number of children that fail their matric in this province, as it was indicated earlier on. About 43000 children in KZN failed matric. The question is where are these children coming from? We asked this question to Superintendent. Mbisi and he did not answer me that question. It must have been a rhetorical question but I know where these children come from. I can show you tonight that 95 percent of these children come from the African schools in African townships, in particular. We are not, therefore, going to be neutral if I should quote, what is the liberation of South Africa was all about? The liberation of RSA from the dehumanizing apartheid system was to liberate black people in this country, Africans in particular, therefore SADTU cannot be neutral when the African children are failing in this country. This means that what Verwoed said when he was motivating Bantu education, is being realized 13 years in our new democracy and this unacceptable to SADTU. We also want to indicate to you that SADTU understands that these African children that are failing are the children that suffered in this province, through the vicious apartheid system that collaborated with the homeland system in order to subdudicate our own people. We are not neutral on that particular matter. As a revolutionary trade union, we want to expose that reality. Therefore if those people suffered from that collaboration then we cannot be neutral after 13 years of democracy. That is why we are going to challenge Mbeki and Pando head on as they are perpetuating the extension of apartheid when African people are still failing in this province. I want you to understand, as I come from the poorest family and am the first generation that went to school, that my mother told me to go to school as she knew that it was the road to liberation. Today I am a headmaster, earning close to R18000 per month. So we need to understand that when African children are failing, we are delaying their own liberation because liberation is liberation from poverty and therefore to the better life. 

We now want to come with specifics. The things I am coming here with are mandated positions from the Provincial Executive Committee of SADTU. We identified the following reasons for the high failure rate:

1. There are no subject advisors in African schools. I was a principle of a school from 1997-2004 and was never visited by a subject advisor. It was a miracle that my school, throughout my tenure never got less than 100 percent pass rate. We want to express that the dice are loaded against African schools where resources are not directed to those people who were deprive by the vicious apartheid system

2. Departmental officials such as the SEM, or inspectors, do not come to schools and back us up in terms of our own day-to-day problems. When they come to school they come as though we are children and do all those funny things. That is why when I was principle of a school I never let them into my school as they were never constructive. 

3. There are no in-service training programmes for teachers. The only training that we have is the ‘crash courses’ of four days to understand the new curriculum, which is labour intensive. Furthermore, the people who train us train us in the old way. They don’t demonstrate how to teach in a child cantered education system but they lecture us instead of demonstrating to us how to teach in a new way. 

4. Things that happen during our times when we were young teachers in the 1980’s of forming subject committees so to better share ideas and good practices, is no longer done by teachers in this country. Subject committees are not in place, even within SADTU itself. When SADTU joined in 1991, the Indian teachers came with ideas of subject committees but now we have abandoned those ideas. Why are we not sharing ideas as educators? 

5. The new department neglected what Kadar Asmal emphasized a long time ago, the matric intervention program for poor performing schools. This is a point that SADTU is raising to the department. 

6. SADTU suspects that there is a third force in the department of education that is all out to undermine the new department of education. The mass action that took place in the Obenjeni District, where I come from near the border of Mozambique, was saying that we are going to make sure that the people of this district fail so that come 2009 this district will not see the light of day. There are officials of the department who have political agendas that have got nothing to do with the education of our own children.

7. There are too many changes within the system that, although some are necessary, they are confusing our own teachers. There was no point in introducing OBE system and then in the middle of the term coming with the National Curriculum Statement. This bringing confusion.

8. Overcrowding of classrooms in many schools is a contributory factor. Children have to attend huge classes which rob an opportunity for receiving individual attention. In JJ Zuma High School for example, there are 21 classrooms for 1400 students.

9. Shortages of qualified teachers in many schools, especially African schools in subjects like Math, Science, Accounting, Travel and Tourism etc… Almost all students who took travel and tourism failed in 2006.      

The Department has a blame to take as well. The wishful thinking of the Department of Education to demote principals cannot be done in KwaZulu Natal because SADTU is the majority union –we control over 45 000 members out of 70 000 teacher in this province. No principal whether he is member of NADTU or APEC that is going to be demoted as if the principals alone are responsible for that. We are not going to allow that to happen, we will to fight for those who are weak. If the Department wants to demote principals of schools we are advising them that in the Employment of Educators Act there is a clause – a section that deals with incapacity. They must exhaust those channels. They cannot intimidate us. We are not “intimidatable” as Nkosi Buthelezi used to say.

SADTU is encouraged by the action of the Department in KZN, we want to be frank on this one - no one commented about this, SADTU is encouraged by the action of the Department of Education in this province led by the SG and MNC. 

To 1) advertise all vacant posts to fill out gabs in the poorly performing schools. Ensure job security for teachers, because insecurity contributes to poor performance by teachers. Teachers remain temporary for centuries in this province. We will agree at Chamber tomorrow that in all the schools that performed below 50 percent, the Department must advertise all those posts immediately so that those people can become permanent as a matter of urgency. That is our responsibility. We are an affiliate of COSATU. We are “anti-casualization”. We want people to understand that .Then we are also encouraged by the Department for the appointment of subject advisors and about 367 subject advisors were advertised. We hope that relevant people are going to apply and then occupy those posts and then be prepared to service African schools because at the moment those are the people that are not getting necessary services. But we want to indicate that we also want to support the Department of Education following the Western Cape Department of Education of employing teacher assistants in the very same schools so individual attendance is given to those learners. We know that UKZN is the one that was advising the Department. Please advise them to employ more teacher assistants. 

There is one thing that we are vehemently opposed to at SADTU. We are not going to support the Department of Education to reappoint the retirees into the system because those people will not have the energy that is needed and those who took the VSP we are not going to agree with them. Those people who took the VSP in 1996, they demonstrated beyond unreasonable doubt that they do not support the majority government in this country. In the light of that we do not want those people in the system. Instead they are going to poison the system. 

So in conclusion Chairperson, SADTU is running her own programme. The education convener of SADTU was in “Polela” today. We are running our own programme where we are motivating teachers in grade ten, eleven and twelve to excel in their own teaching. We are also going to be advising them to form the subject committees. I thank you very much Chairperson. 

QUESTIONS
Student from Okumhlophe High School:
I would like to greet you all. My question is why is it the case that all the times multi racial schools always get what they want,  always get extra books but the schools from the rural areas always have to share one book in a group of ten? Why is it possible that multi racial schools always have to have well qualified teachers but at the end of the day you expect the rural schools to get extra results? 

My name is Mr.  Prakash, I am a councillor in the eThekweni Municipality from the Minority Front Party. Sir, I am addressing this question to SADTU: Why should the education system now be different from what it was before, we need some clarity? 

Student from Okumhlophe High School:

I would like to greet everyone within the whole premises. My name is Boyi. My surname is Neni from Okumhlophe High School. And the question I would like to ask is: Why the Department is failing to provide us with teachers that are adequately trained to meet the needs of the OBE and FET which has recently been introduced to us as learners? 

Naven Govender, School Manager:

Hi, good evening everybody. My name is Naven Govender. I am the manager of a school out in Phoenix. Before continue I would like to pose a few comments. Can I go ahead?

Naven Govender, School Manager: 

My question is for Professor Vithal. Mm, mentioned during her presentation that they meet four times in the year with officials from the Department of Education and Ministry. I take it that all Deans normally would make recommendations to the Department and my question basically is: with all the recommendations that are made to the education officials at a ministry level- what mechanism do you have in place whereby you monitor all the suggestions you make to the education ministry that they are in fact taking you guys seriously and implementing them? I also want to add to that. Apart from meetings with Deans from that sector, there should be provisions at some other level where there are other stakeholders that are called into to make recommendations at the level of schools. Okay that was basically my question. I also have a few comments. Concern around the under-resourcing of schools I think this is a grave concern with regards to every school irrespective of whether it is in the deep rural or urban areas. What has happened in many schools and this is a stark reality.  Managers of schools including principals and heads of department and all educators, spend more time with fundraising rather than concentrating on the business of the day and that is educating. And that is the reality simply because schools are under resourced when it comes to funding from the Department. In order to meet the shortfall one would need to embark on fundraising. One very small example in that regard I receive only R15, 000 to fund school for the entire year of twelve months. It costs R10, 000 per month. 

Student from Okumhlophe High School:

Ladies and gentlemen allow my greetings this afternoon. My name is Lucky and my surname is Della and my question is, I heard Mr. Nkosi from SADTU saying that the education system is not in crisis and the lady speaker, argued that the system is in crisis but she gave her reasons and when I was listening to Mr. Nkosi he did not give us the clarity as to why he was saying that the system is not in crisis. Thank you. 

Student from Okumhlophe Secondary School:

Greetings! My name is Nombuso Ngobese. I am from Okumhlophe Secondary School. My comment is: for me the subject committees are a good idea. I would like to appreciate it so much from the SADTU because it will help us as matriculants to understand what we are doing in schools and also the other thing that I want to comment on is the closing down of non-functional schools. I think this is not an option because schools are overcrowded there is more space needed for learners to learn and closing down of schools won’t help the matric results to increase and where are the students going to go to. They are going to overcrowd other schools. Thank you. 

Mr. Dumisani Nyalunga:

Thank you very much. I wish the Department of Education was here to hear it from the horse’s mouth. I must indicate to you that we did extend our invitation to the Department of Education and never receive any correspondence with regards to that. 

Mr. Roy Naidoo, eThekweni Municipality Councillor:

Thank you Mr. Facilitator My name is Councillor Mr. Roy Naidoo. I am a councillor from the eThekweni Municipality, however, you have answered one of my questions because my very first question to pose to you was: did DDP invite any relevant officials from the Education Department? But the very first question was raised by a learner right down there: why do schools in the rural areas have one is to ten in terms of textbooks and the multi racial schools though have one is to one. I am sure that the Professor or Mr. Nkosi or any one of the panel there cannot answer the question so it would only be relevant if members of the Education Department were here. I cannot answer for them because we are the local authority, we are eThekweni Municipality and unfortunately we do not control the education department. And in saying that Mr. Facilitator, with SADTU, I really commend you in saying that you are a very strong organization, but you are very vociferous in the sense when you were saying that you would make sure that no principal would be demoted .Now why don’t you take the very same stance in ensuring that books and text books are made available to needy schools. You would make the difference because you have some 45 000 members in your organization. And then you spoke about in service training and crash course. If you stamp your authority and say that we don’t want crash course because we strongly believe that in service training is the best then you will achieve that. 

Student from Okumhlophe High School:

Hello everyone. My name is Ranizani and I am from Okumhlophe High School. My question is for Professor Vithal. Okay, you are encouraging us to study Maths because it is our key to success but rural schools only have two to three Maths teachers and they teach Grade Ten to Grade Twelve. And in multi racial schools have about ten teachers as a result we end up taking Maths in Standard Grade because it will be much easier for teachers as they are overworked.
Noma Chiliza, Department of Justice:

Good evening. My name Noma Chiliza and I come from the Department of Justice. Our question to our colleagues over there is why is that the Department of Education not represented here today. I believe that maybe in a way they would have answered most of our questions today. We actually have more of comments than questions. I’ll start with comments. We said that the Department of Education should change the way they educate teachers in colleges or universities. So that when they (the teachers) come out they are better equipped to teach the learners. 

RESPONSES

Mr. S. C. Nkosi (KK), SADTU:
I will respond to the questions that were directed to the South African Democratic Teachers Union. 

1. The question of the education system of today and the past .We would want really to indicate it was necessary for the government of the Republic of South Africa to deviate from the education of the past because it enslaved the people who are in the majority. That is why I quoted the words of Verwoed as correctly as he indicated them in 1949.

2. We would want to indicate that there is a change in this curriculum that we are delivering today. It is in line with the need to promote a human rights culture which is the opposite of the previous system. The problem is one though, the Department introduced new curriculum but did not prepare the implementers adequately. That is where the shortfall is. The curriculum is the best it was derived out of the Australian system, the Canadian system, the British system and the combination of the French system. The countries that are known through out the world that they are offering the best education but the shortfall on our part as a country was that we did not anticipate that we were to get into a lot of expenses in training people to be ready for that and then we decided to have shortcuts. That is why we are talking about short course and whilst the new curriculum demands intensive training programmes. 

3. And then there was also a question directed to SADTU –the demotion issue. I think when we were making the input as SADTU we indicated that the teachers who are poorly performing can be dealt with legally. There is an Act number 76 of 1996 which is known as the Employment of Educators Act. The one that is governing our employment. In terms of that law, there is a section that deals with incapacity. If KK Nkosi is incapable of managing the school the Department is given the steps to follow in order to deal with KK Nkosi that would led to his dismissal. Demotion is one of the options and suspension of salary is another. The question that we are raising as the South African Democratic Teachers Union is: why the Department goes to the media and threaten something they know they cannot do? Ourselves as an organization cannot harbour criminals who don’t want to teach, who don’t want to manage schools properly and orderly. We say that if we have found out that KK Nkosi is a criminal better deal with him in terms of the applicable legislation. 

Mr. S. C. Nkosi (KK), SADTU:
I will argue from the academic perspective: what is a crisis? In terms of a definition of a crisis we have not reached that particular stage as a country. I want to indicate because I will argue from that particular point but if we do not handle the situation the sickness are there that we might  find ourselves in a crisis but what we have as a country is that we are facing a lot of challenges in terms of the Department of Education managing education. This is what I could indicate but then what is a problem at the moment is that when these flash lights are there it seems as if the Department does not have capacity to react to those challenges that are there. That is the understanding that I have. I will argue from an academic perspective, from a pedagogic point of view. 

Professor Vithal, Dean of Education, UKZN, Edgewood Campus:

Let me take the question directed directly to me on: what mechanisms do we have to make the Minister do what we want recommend them to do. The Deans Forum is a forum of Educations Deans Forum and it is a forum that is part of the Higher Education South Africa .So it is part of the Vice Chancellors forum and we do meet to discuss many things besides talking to the Minister. One of which is talking to the Ministry and maybe I would like to give you an example of an outcome of a fairly long-term discussion .You may have recently seen in the media that there is a new set of bursaries that is called the “Funda-kusasa” Bursaries which are being made available to new teachers, who want to become teachers. They are full cost, they pay for everything. The only thing is that you have to agree to go and teach wherever the Department has put you and it prioritizes to give opportunities to students from rural area. Now this is a very big bursary. The way in which this initiative came about was because Deans were saying that we were not being funded sufficiently to increase our capacity and so the Treasury made a R700 million allocation to the Department to award bursaries so for the next three to five years that R700 million will be used to train teachers in a number of scarce areas such as Foundation Phase, Grades One to Three. We don’t have enough teachers choosing to become Grades One to Three and then all the other areas such as Maths, Science, Technology, the new FET areas and so on. So as we speak as of this year all twenty three universities in this country have been allocated these bursaries and so the first lot of students will be starting with this bursary. And that is a direct outcome of a discussion between the Ministry and the Deans and so on. 

We also discuss many other things about supply and demand and so on. And that takes me to a second point, which is that the Department is not here and I don’t want to be speaking for them .Let me say at the moment there is almost legislation meant to come out soon .There is a new National Education Framework and this teacher education framework means that there will be an obligation in the part of the Department to put system into place where teachers in schools of all different kinds will be obliged to take in service programmes. So there will have to be all kinds of courses and in service training and programmes that teachers will have to take. In the same way that the medical Doctors do, every five years they have to have certain number of Professional Development points in order to remain registered. So the same kind of system is going to be introduced for teachers so that all teachers. Once it becomes legislation which we are expecting to happen within the next few months will then force the Department and Higher Education and All the role players who train teachers to offer that training.
I do want to mention that the Department is funding quite a lot of programmes my university for example has registered 800 Maths Literacy teachers so you know that’s a very big project and it is being run out in ten centres through out KZN to make sure that all those teachers that are teaching Maths Literacy in Grade Ten and Eleven are actually qualified to teach it. Then there is another major initiative –there is going to be an advanced certificate in education for principals and that is going to be a very specific programme targeting principals and in the future it is likely that all principals will have to have that certificate in order to be a principal. So there are those kinds of initiatives, there are a number of them but as I said the problem of course is that it isn’t in a systematic way in which every teacher has to go for training and I think that that system will get put in place once this new framework comes in effect.

And maybe the last point about the Maths teachers and the shortages. Well this is a very interesting point, and this is the debate we have with the Department. We are saying to the Department “According to our numbers we don’t have enough teachers” then they say “No, there isn’t a shortage”. And so the answer to that is both “Yes” and “No”. The problem is this: that while we are having very much increase number now of qualified teachers, let me take Maths as the example, so that we know certainly the number of teachers that are qualifying with Mathematics has increased quite a lot .The problem is that often they are not being matched according to their qualifications so, for example, when teachers are trained to become primary Maths teachers they end up teaching in High School, for example. 

And another problem we have found is that schools don’t always appoint the teacher with the competence in the subject area to teach that subject. So what’s happening is that whilst we are increasing in the number of qualified teachers, they are not being matched, deployed on the ground to the area in which their skill matches. And the way we found that out was when we inviting teachers to come and train Maths literacy. We didn’t want to take teachers that were teaching Maths  , we wanted teachers that had either one or two qualifications outside Maths we found quite a lot of very well  qualified Maths teachers in the system who are not teaching Maths. And the was a study sighted not so long ago, I think it was done by Stats South Africa, there might be up to 4000 teachers in the system that have Maths and Science qualifications but are not teaching Maths and Science so the problem of matching the supply exactly to the demand at the level at which its needed-that’s the problem.

And of course the teachers who are qualified don’t want to go to rural areas because its not so easy to live there, there are many schools in rural areas that do not have the infrastructure .So even students that come from rural areas, for example, in  our program and get trained as teachers then they don’t want to go back and teach in those rural areas that’s why this bursary is going to be very important  because the main point now is that when you train now as a teacher and you get a bursary you will have to go back and teach wherever you have been placed and that will be likely in rural areas so it’s a very important initiative that will address the lack of good teachers because this bursary will also requires , by the way, above average students who will get it. So there are some initiatives ahead that are trying to address and hopefully it will get better as it becomes more coordinated and more systemic.

Mr. Anthony Pierce, NAPTOSA:

Thanks Dumisani. I don’t want to detain you any further I think there are some people who got here before supper time and they are looking to the back with great expectations. Ladies and gentlemen, you know if we had a group of other professionals gathered here this evening for example if we had a group of nurses gathered here this evening they would tell you how complex the Health sector is and I would just like to tell you, as Professor Vithal has indicated and I just want to reemphasize that Education as a portfolio itself is not a portfolio that you can simply turn around. The argument that was advanced by a number of reactionaries was that certainly 13 years later there should be so something very different. You must take into account and mention has been made of this, you must take into account where we come from and you must take into account the number of policies that have been put into place over the past 13 years. There are a number of different forums that people have participated in and continue to participate in, no longer is education the sole domain of the Department of Education. It is the business of everyone, it’s the business of the educators and the educators sit in these different forums bargaining and negotiating with the employer. So the Department can’t take decisions unilaterally any longer and that was a practice of the past. No longer is the Department in a position to ensure that vacancies that have been declared are filled the next day. There is a process to ensure that that happens. So I think what I am saying is that this particular portfolio and I suppose like other portfolios and professionals would probably indicate the very same problems or challenges that are being raised this evening. So certainly education is very complex. 

Now the term that was bandied around this evening that talks to the issue of multi racial schools. We don’t have multiracial schools any longer but we have children that find themselves or parents that find themselves in a position to fund their children to the more urbanized schools and others that don’t have the necessary means and financial muscle and so those children go off to schools in the townships. Part of the policies and regulation speaks to the issues of Sections 20 and 21 schools and I don’t want to keep you longer then is expected, but therein lays another debate. Section 20 schools finances are controlled by the Department of education and Section 21 schools, they have the right to proceed and make certain purchases. And we sit and we say and the media publishes these things quite sensationally “Schools have not received textbooks” and so on. We have a problem with some of our reporters, they don’t given any thought to doing some investigative journalism before they report, they report and the nature of the report is sensationalist. The expectation of society is extremely high. We are no longer living in a very sheltered part of the continent we are now part of this global village so there are now those global demands that we have to meet and at the same time we are this fledgling or emerging democracy so we have got to contend with ensuring that we don’t loose what we have and then competing with the rest of the world. So I think the point that I am trying to drive home is that certainly there is nothing simplistic about this. This is a very complex portfolio and I don’t want to talk about the MEC’s that have come and gone in this province but nationally there has been a great contribution by those that have steered this particular ship. Bengu’s era was the era of policies, came Asmal and there was a mixture between policy and implementation. We now have Pandor in place and she is trying to ensure that we begin to implement some of the policies that have been adopted. And the Department, if they had been present this evening, they would have probably not been in a position to provide you with the answers because while you , on the one hand , you have administrators , education administrators you’ve also got the politicians , on the other hand. The politicians are driving this process. Everyone will speak to you about a political mandate and that political mandate is determined by finance. That political mandate is determined by the ruling party .And so the administrators have got to ensure that they drive this particular mandate, good or bad, fortunately to date nationally we haven’t had any thing that we can seriously cry about and say that the mandate is going to destabilize this country in any way. Thank you. 

ISSUES THAT CAME OUT OF THE SMALL GROUP DISCUSSIONS
· Students feel that there is an overloading of work in the latter part of the year, to the extent that the workload is unmanageable. 

· Students find that teachers are unapproachable and unwilling to help those who are battling with the subject matter.

· Students have to stay at school after hours if they want to complete modules. Most, however, are both unable and unwilling to do so and thus fall behind.

· A disproportionate number of students are either involved with drugs or are pregnant and therefore approach school as a secondary concern. 

Ximba: Constant changes in teachers (esp. substitution of teachers due to illness) are common and extremely unsettling for students. There is no incentive for teachers to perform at lower grade levels as only Grade 12 teachers receive performance benefits. This results in lower grade teachers becoming despondent and demotivated.

Abigail: Teachers need to be given greater attention with regard to healthcare (esp. HIV/Aids) in order to increase productivity and standards. 

Councillor Girdhari:  Biggest problems facing schools at present is the high pupil/teacher ratio, lack of resources, violence in schools- directed both at teachers and pupils and a lack of focus and dedication from pupils themselves. Thus, P/T ratios should be decreased; more resources should be provided both for academic and extra curricular activities, security at schools should be prioritized to create a safe teaching/learning environment, and pupils should attend workshops on study methods and time management. 

Councillor Padayachee: Prof Vithal is correct in stating that the frequent changes are a major cause of instability for the education system.  This a key problem

Pinky (Teacher): Various methods of teaching used at schools due to frequent changes.  Thus, teachers must be able to teach the OBE, NCS and the traditional methods. However there is a lack of thorough teaching for these teachers. Short workshops are not adequate.  Further, a single teacher teaches various grades that each require a different methods, this is confusing and difficult for teachers. Hence a teacher should teach a single method and the appropriate grades. 


The use of a merit or incentive system will be very useful in getting teachers to do their jobs better as teachers salaries are too low to really motivate them.


The AIDS epidemic also takes a huge toll on both teachers and pupils. Infected teachers and pupils constantly miss schools. And even when present it is difficult for either to perform well.  This also strains the resources of the school as if a pupil is noticeably ill during school time, they must be taken to a clinic.  Lastly the death of a member of staff or pupil has a huge negative psychological effect on others at the school and often deceased teachers are often not timeously replaced.

Anil (Parent):  The shortage of teachers provided by the department has resulted in the Governing Bodies’ appointing additional teachers.  However, these teachers have low salaries and no job security, thus they have no incentive to perform well.

Jennifer (Parent & GB member): Governing Bodies also employ the lowest qualified teachers as they are cheaper to employ. This also negatively affects the quality of education at the school.

Njabulo (Pupil): The number of teachers must increase.  Big classes make both learning and teaching difficult.
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